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A Definition of SCL 
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Student-Centred Learning represents both a mindset and a culture within a given 
higher education institution and is a learning approach[…]characterised by 
innovative methods of teaching which aim to promote learning in communication 
with teachers and other learners and which take students seriously as active 
participants in their own learning, fostering transferable skills such as problem-
solving, critical thinking and reflective thinking. 
 

Time for Student-Centred Learning (T4SCL) Toolkit, 2011 
 
 
 

European Standards and Guidelines (ESG) for Quality Assurance 
 

“Institutions should ensure that the programmes are delivered in a way that 
encourages students to take an active role in creating the learning process, and that 
the assessment of students reflects this approach.” 

Bucharest Communique (2012) 
 
 
 



A Model of SCL 
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Key Principles of SCL 

1. Requires ongoing reflexive process 
 

2. Does not have a ‘one size fits all’ solution 
 

3. Students have different learning styles 
 

4. Students have different needs and interests 
 

5. Choice is central to effective learning 
 

6. Students have different experience and background knowledge 
 

7. Students should have control over their own learning 
 

8. SCL is about ‘enabling’ not ‘telling’ 
 

9. Learning needs cooperation between students and staff 
 

European Students’ Union (2012), Student Centered Learning: SCL Toolkit  
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Conceptions of Teaching 
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1. Conceptions come from:  
personal beliefs, experiences, peers, perception of the academic context and 
learning environment, view of purposes of higher education … 
 
2. Teachers’ Conceptions influence: 
approaches to teaching (design of courses & environment)…  
teaching practices …  
students’ experiences … 
students’ conceptions … 
students’ approached to learning … 
nature and quality of students’ learning outcomes. 
 
3. Phenomonographic (Empirical) Research-based Categories: 
Bi-polar, linear scale: 
teacher-centred (bad!)……………………………………………………… student-centred (good!) 
 
4. A ‘many kinds’ view: 
Some examples 



Prof. Too-Much 
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How to Lecture! 
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https://www.youtube.com/watch?v=dxPVyieptwA&feature=youtu.be 
 

https://www.youtube.com/watch?v=dxPVyieptwA&feature=youtu.be


Mr Builder 
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Dr Guide 
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Dr Gardiner 
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BSU Graduate Attributes 
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Vision:  
To be a leading university in creativity, culture and enterprise. 
Through inspirational teaching and research, we transform students’ lives. Based in a World Heritage city and 
connected to a network of international partners, Bath Spa University will ensure that its graduates are socially 
engaged global citizens. 
 
Our Graduates will be: 
 
• Employable: equipped with the skills to flourish in the global workplace, able to work in, and lead, teams 

 
• Able to understand and manage complexity, diversity and change 

 
• Creative: able to innovate and solve problems working across disciplines as professional/artistic practitioners 

 
• Digitally literate: able to work at the interface of creativity and technology 

 
• Internationally networked: studying abroad for part of their programme, or alongside students from overseas 

 
• Creative thinkers, doers and makers 

 
• Critical thinkers: able to express their ideas in written and oral form, and possessing information literacy 

 
• Ethically aware: prepared for citizenship in local, national and global contexts 

 
 



A little challenging? 
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 Task: the SCL Checklist 
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9 sections, 45 questions: 
 
1. Consultation with Students (6 questions) 

 
2. ECTS and Learning Outcomes (8) 

 
3. Quality Assurance (6) 

 
4. Mobility, Recognition and Prior Learning (6) 

 
5. The Social Dimension (2) 

 
6. Teaching and Learning Methods (5) 

 
7. Student Assessment Methods (4) 

 
8. Learning Environment (4) 

 
9. Professional Academic Development (4) 

 



Overview of Assessment 

 

Assessment of Learning ... we must continue to attend to this 

 

Assessment for Learning … we’ve seen we can do much more    

   

Assessment is Learning … for students it is the key process, and so too for us.  
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Importance of Assessment to Student Learning 
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7 Propositions for Assessment Reform 

Assessment is most effective when … 

1. assessment is used to engage students in learning that is 
productive 

2. feedback is used to actively improve student learning 

3. students and teachers become responsible partners in learning 
and assessment 

4. students are inducted into the assessment practices and cultures 
of higher education 

5. assessment for learning is placed at the centre of subject and 
programme design 

6. assessment for learning is a focus for staff and institutional 
development 

7. assessment provides inclusive and trustworthy representation of 
students’ achievement 

 
Adapted from Boud, D. (2010), Assessment 2020. Australian Learning and Teaching Council. 16 



10 Key Conditions  
to ensure assessment enhances student learning 

  
1. Tasks capture sufficient study time     (time on task: Berliner) 

 
2. Tasks orientate students to allocate time & effort evenly across course and on most important things 

 
3. Tasks engage students in, and reward them for, high-quality learning activities 

 
4. Sufficient feedback is provided; often enough and in enough detail 

 
5. Feedback focuses on students’ learning, rather than on marks or students themselves 

 
6. Feedback is timely (still of use) 

 
7. Feedback is linked to purpose of assignment and assessment criteria 

 
8. Feedback is understandable to students 

 
9. Feedback is received by students and attended to 

 
10. Feedback acted upon by students to improve future work/assessments 

 
 
Adapted from Gibbs , G. (2005) Conditions under which assessment supports students’ learning, Learning and Teaching in Higher Education, 1(1), 3-31. 
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Importance of Developmental Feedback 

 1. Now widely recognised that feedback exercises a powerful influence on the 
quality of students’ learning experiences and achievements.  
 

2. Feedback on the progress of students’ learning may be regularly embedded in 
many kind of teaching and learning activities.  
 

3. Only by knowing what, how, and how much progress students (each and all) 
are making in their learning can we as teachers understand the impact/effects 
of our various teaching activities and adjust these to optimize student 
learning. 
 

4. Providing high-quality developmental feedback is therefore a hallmark of 
excellence in teaching.  

 
We aren’t teaching unless students are learning …  
 
So, we want more developmental feedback for our students and ourselves … 
How best can we go about it? 
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101 Ways and Kinds of Developmental Feedback 

 Developmental Feedback needs to provide students with practical advice that enables them to 
understand how they can make progress. 
  
 It can be on summative assignments or formative exercises/tasks.  

 
 It can be in or out of class; for whole cohorts, groups or individuals;  

 
 It can be oral, visual or written.  

 
 It can be provided by peer-groups, mentors, teachers, professionals, public …  

 
 It can be face-to-face or online, using a wide range of readily-available technologies. 
 
 It needs to be regular, criteria-related, legible, understandable, practical, timely, useable, and it 

could be creative, imaginative, etc. 
 

It may be  
 Diagnostic (tutors identify weaknesses and remedies);  
 Ipsative (charting progress from previous feedback; ‘personal best’);  
 Student-led (students identify what developmental feedback they want);  
 Feed-forward (directly aimed at a future assignment, or part of a ‘staged’ process) 
 Peer-based (within a peer-review process. See D. Nicol references)   
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 Task: A Few Questions  

 

1. How many summative assignments does your programme have? 
 
 

2. What kind of learning experiences do these require and capture?  
 
 

3. How many assignments do you need to measure students’ achievement? 
 

 
4.    How many formative exercises/tasks does your programme have? 
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Some Guidelines for Assessments  
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1. All assessments should be valid, reliable and fair. 
Some assessment tasks are of limited validity, not actually testing what they claim to be.  

 
 

2. Assessments should test attainment of Intended Learning Outcomes.  
Teaching and learning activities should provide students with opportunities to develop their knowledge and abilities in order to undertake the 
assessed work. This is called ‘constructive alignment’ (John Biggs).  
 

 
3. Assessments should develop students’ ability to manage their own learning.  
This means that students will need to develop understanding of how to measure and address their own learning needs and achievements 
(meta-cognition). Enabling students to become autonomous should not be confused with solitary learning.  

 
 

4. Assessments should engage students and reward high-quality learning activities/outputs. 
Tutor feedback should measure/grade performance (against explicit criteria) and provide practical advice on how to improve. 

 
 

5. Formative assignments (pre-assessment exercises) may often be small scale & low stakes.  
They  can be embedded into normal learning and teaching activities. Tutors and peers can provide developmental feedback throughout a 
course. Formative exercises do not need even to be ‘marked’ or ‘graded’. 
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6. Each kind of assessed task should have its own assessment criteria. 
For example, we would expect the assessment criteria for essays, group fieldwork projects, seminar management/presentations, 
knowledge tests, websites, and portfolio work to be distinctive, reflecting the particular nature of the learning outputs to be tested. 

 
 
7. The processes of assessment may involve elements of self-reflection, peer-review & 
assessment, tutor criticism, assignment revision, external professional observation, etc. 
This should not be confused with marking or grading. Normally, marking is the responsibility of the teacher, but all students can often be involved in 
the processes of ‘assessment’. Ensuring that assessment processes are transparent and participatory will help students to understand goals and 
standards, and to develop their abilities to manage their own learning. Where the marking/grading of students’ work involves other students/parties, 
additional attention should be paid to ensure the integrity and accuracy of the marking processes and outcomes. 

 
 
8. The volume, variety and timing of assignments across a degree should be managed to 
help students plan their studies and use feedback to develop abilities. 
Too many assignments may encourage a surface approach to learning; too few may lead to inadequate effort/time on task. Too much variety may 
reduce students’ ability to realise improvements; lack of variety may fail to engage and capture the range of students’ abilities and achievements. How 
tasks are related (when and in what order they are undertaken) will affect the utility of feedback. 

 
 

9. Tutors must keep an appropriate summary account (online or on paper) of the assessment 
feedback (as well as the marks) provided on all summative work. 
This is good professional practice. It can help teachers and teaching teams to reflect upon and monitor the impact and effectiveness of their teaching, 
and adapt their teaching plans in light of student learning. 



Quick Guide to Improving Assessment 
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Turn the Lights on! 

• Work WITH students to review & align all aspects of assessment in a programme.  

• Put assessment at the heart of pedagogical practice (learn to love it & make it loveable) 

• Increase discussion and understanding of all goals, standards & assessment criteria 

• Involve students as active and key participants in assessment processes 

• Increase ‘formative’  exercises and all forms of developmental feedback  

• Use faster, and forward-looking ‘feedback’ 

• Use simple technologies (e.g., Google, Jing, podcasts, screencasts, etc.) 

• Develop processes of peer review/assessment (tutor marking) 

• Maybe reduce summative tasks to those that really measure what’s most important 

•    Ensure key assessments develop students’ abilities to manage their own learning 

•    Use ‘authentic assessment’ (real-world assignments) in programmes 
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Thank You!   
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UK Student Engagement Survey 
 
 
Higher-order learning During the year, how much has your coursework emphasized the following activities?  
1. Memorising course material  

2. Applying facts, theories, or methods to practical problems or new situations  

3. Analysing ideas or theories in depth by examining their parts  

4. Evaluating or judging a point of view, decision, or information source  

5. Forming a new understanding from various pieces of information   
Course challenge During the year,  
1. How often have you made significant changes to your work based on feedback? *  
2. To what extent has your course challenged you to do your best work?  
3. How often have you come to taught sessions prepared (e.g. completed assignments, readings, reports, etc.)  
 Collaborative learning During the year, how often have you  
1. Worked with other students on course projects or assignments  

2. Explained course material to one or more students  

3. Asked another student to help you understand course material  

4. Prepared for exams or assessments by discussing or working through course material with other students  
Academic integration During the year, how often have you  
1. Asked questions or contributed to course discussions in other ways  

2. Discussed your academic performance and/or feedback with teaching staff  

3. Talked about your career plans with teaching staff or advisors  

4. Discussed ideas from your course with teaching staff outside taught sessions, including by email/online  

5. Worked with teaching staff on activities other than coursework  
Reflective and integrative learning During the year, how often have you  
1. Combined ideas from different modules when completing assignments  
2. Connecting your learning to societal problems or issues  
3. Examined the strengths and weaknesses of your own views on a topic or issue. 
4. Tried to understand someone else’s views by imagining how an issue looks from his or her perspective  
5. Learned something that changed the way you understand an issue or concept  

6. Connected ideas from your course to your prior experience and knowledge 

Time spent About how many hours do you spend in a typical week doing the following?  
1. Preparing for taught sessions  

2. Participating in extra-curricular activities (students’ union, societies, sports, etc.)  

3. Working for pay on campus  

4. Working for pay off campus  

5. Doing volunteer work  

6. Providing care for dependents (children, parent)  
















